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Abstract 
To be teacher is undoubtedly the most important and noble profession of humanity because it has direct access to the 
children`s soul and the entire human evolution depends on the efforts of the educators. For this job it is not enough to study 
three years at the faculty; it takes a long and a lot of dedication, for life. You must have inside, in the heart, in the soul, 
something like a calling, which makes students listen to you. Teacher`s concern regarding the needs of student it is not only to 
make him understand the science but also to make him feel the excitement to studying it. To be a good teacher requires being 
a good actor in the classroom, to be able to convey to the students emotion and desire to learn more about certain content. It is 
important the way in which the teacher manages to stimulate the curiosity and maintain the students' interest in living the joy 
of personal discoveries. The way he communicates with the student and using appropriate methods and techniques to 
stimulate creativity, the teacher may attract his interest, his curiosity and his desire for knowledge. The enthusiasm of the 
teacher is the key for a good learning in school. This arouses the student interest, maintains his attention and positive attitude. 
In this way, there is an increase in student motivation which influences the performance, good results obtained by the student 
in the learning process. 
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1. Rationale Paper 
In a desirable school, both the students and teachers want that their work to be enjoyable, the learning useful, 
the knowledge interesting and the lessons organized by using a rich and fun methodological ways. 
Why does the student come to school? Every teacher should ask himself that question. Questions related to 
those mentioned above refer to the three processes involved in the didactic activity, namely: Does the student 
come to school to be teached? Does the student come to school to be assessed? Does the student come to school 
to learn? Which of the three activities (learning, teaching, assessment) is the foremost? 
Certainly the possible answers would include all, and perhaps would go beyond. But, one thing is essential: 
the student comes to school to learn. Therefore, the other two processes must be closely correlated with learning: 
the teaching, exceeding the concept that it is a simply transmitting of knowledge from teacher to student and  gets 
new connotations in a sense that it must be the activity in which the teacher provides the optimal and favorable 
conditions for occurring learning. Certainly here, we refer not only to the didactic strategies (including methods, 
procedures and forms of organizing activity) but also to the teaching and communication styles with students and 
to the atmosphere created in the class. On the other hand, the assessment it is not limited only to the control and 
sanctioning function of the mistakes or to the performance prioritization function. Starting from the idea that the 
student comes to school for learning, the assessment should support this process through the feedback promptly 
provided to address any errors (but we learn from mistakes also) and to avoid the accumulation of gaps. 
 Thus, we should not forget that the assessment meets and functions to improve and support a subsequent 
learning. Based on it, the student realizes where is wrong and how to proceed. The assessment should take into 
account what the student knows and not only what does not know. Based on it, the teacher can develop 
optimization or progress programs. The interrelation taking place between teaching, learning and assessment 
creates a continuous circuit whereby we cannot do one without considering the other. 
 
2. Paper theoretical foundation and related literature 
In any case, however, "to train someone in a subject does not mean to make him to store results in mind, but to 
teach him to participate in a process that makes possible the creation of knowledge." [1]. 
Effective teachers use strategies to identify the needs of students and to create effective programs for students 
[2]. They support educational programs and use professional development knowledge to provide high quality 
instruction [3] and are highly skilled in understanding of good teaching and instructional strategies [4]. The 
effectiveness of teaching method is relevant when it has transformative qualities, being understood as the method 
used by the teacher to make students find themselves their own path to follow, to build their own knowledge. 
Thus, the student becomes aware not only on the content of a specific field of study but lives also the emotion of 
studying, motivating his choices and making a thorough learning. [5] 
In Pedagogy: dictionnaire des Cles concepts. Apprentissages formation et Psychologie cognitive, the active 
methods are "all the methods that really involve the learner aiming to make him to build his own knowledge, 
based on case studies, role play situations proposed by him or by the trainer, in which the involvement of the 
learner is strong. "[6] The individualization of training allows the student to learn alone, in its own rhythm and 
eventually, after a varied course of contents. We have distance individualization (correspondence learning) and 
classroom individualization which has two forms: "individualization during training (personalization), on a long-
term, with an extensive character and individualization in learning situations during a short term activity."[6] 
By promoting individualization shall ensure the mitigation of conflicts, tensions arising from competition. 
Likewise improving self-image is performed within an almost perfect pedagogical correlation between teacher 
and student, creating an extra motivation by performing individual, appropriate and accessible tasks. "The 
complex interactions and the flexible changeovers between the teacher’s activity and the students’ activity, 
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between the frontal, individual and groups modalities are truly representative for the effectiveness of the didactic 
action." [7] The activities based on "frontal teachings are characterized by an increased activity of the teacher 
who greatly limits the student’s activity", situation in which the communication between them, and more, the 
cooperation, take place outside teaching. [8] The collective activities are based on interdependence linkages 
between the community/class members, which become energy sources favorable for intercommunication and 
cooperation or collaboration during the activity. Likewise the teaching based on the activities carried out in small 
groups (teams), "enables the subjects to collaborate with each other, participate in discussions and debates, 
research and develop of micro-projects and role plays etc. "[9] Working in pairs, the subjects help each other, 
mutually correct and stimulate, collaborating and cooperating to solve a learning task. The interactive relations 
are established within the working groups stimulate the participation of each member to find the optimal solution 
in solving the tasks or an occurring problem. 
The expository methods have the advantage of presenting contents to a large number of auditors in a relatively 
short time, focusing on the essential elements. In this case, the teacher's role is limited to the emitter/transmitter 
of the educational message. It is essential the modality in which is able to capture and maintain the pupils' interest 
and focused attention during his exposure. A condition for the efficiency of the expository type methods is to 
adapt the language to the audience peculiarities by using a common repertoire. 
When using an interactive methodology, teacher roles are multiple, so he becomes an entertainer, a counselor, 
a facilitator, a participant alongside his students and even a teams working member, helping them to solve 
problems. The level of activism and involvement of the student in the activity increases from a simple receiver to 
an active participant. The interactivity implies a positive attitude towards the human relations, offering the 
importance of teamwork and openness towards cooperation, an attitude of supporting the emerging ideas through 
collaboration with others. Specific to the interactive teaching methods are also the multiple relationships between 
teachers and students, between student and his colleagues, on the one hand, and between students and content on 
the other hand. The expository methods do not require exchanges between the educational agents, being 
unidirectional, the message circulating only from the teacher (transmitter) to the student (receiver). 
 
3. Author's contribution on the existing theory and practice in the educational field 
The teacher is the most important factor in the success and achievement of a student [10, 11] He must be able 
to adapt [12] and provide instruction that is relevant outside of school [13]. The interactive methodology aims, in 
addition to achieving cognitive objectives (stimulating superior cognitive processes, developing capacity of 
linking knowledge one with each other and creating conceptual networks, developing multiple intelligences etc.) 
and it reachs socio-affective objectives (developing the capacity of communication, interpersonal and 
intrapersonal dialogue, boosting self-confidence and capacity to reflect on their own approaches on learning 
(metacognition) and on interpersonal relations etc.). The modern education focuses on the student’s position as an 
active subject of his own training, on discovery and research, on creation, on restoration of the scientific course in 
the researcher’s laboratory, but often these require a longer time that does not interfere with the available school 
time. Continuing education workshops have been valuabe in helping teachers adopt a more real world focus in 
their classrooms [14]. Mahalingam, Schaefer and Morino [15] found that collaborative problem solving in classes 
was beneficial. It is important for the teacher to have the skill to provide the formative valences to the methods, 
to motivate his students to actively receive the messages by making original and personal processing. Teacher 
who are truly caring for students are giving them the most rigorous education possible [16]. 
The interactive methods emphasize the formative-educational aspect of personality development both by 
providing opportunities to discover and validate the theoretical knowledge in practice and social opportunities for 
developing the character traits, willingness and perseverance. The specificity of the interactive methods is that its 
promote interaction between participants’ minds, between their personalities, student beeing more active  in 
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learning with obvious results. This type of interaction determine the identification of the student with the learning 
situation in which he is involved, which leads them to be responsible of their own transformation and of the own 
training process. Students learn best when they are interested and motivated and their achievement level rises [17, 
18, 19, 20].  
In our opinion, given the achieving of some simple tasks, the group work is a stimulating one, creating a 
contagious behavior and a competitive endeavor; in solving complex tasks, solving problems, getting the right 
solution is facilitated by emitting multiple and varied hypothesis. The interaction stimulates the individual effort 
and productivity and it is important for the self-discovery of his capabilities and limitations for self-evaluation. 
There is an intergroup dynamics with favorable influences in terms of personality and the students which 
working in teams are able to apply and synthesize the knowledge in varied and complex ways, while learning 
more thoroughly than when working individually. This way the students develop their abilities to work together 
that constitute a major component for life and for their future professional activity. The group gives a sense of 
trust, safety and mutual training of its members leading to the disappearance of fear of failure and the courage to 
take risks, minimizing the emotional blockage phenomenon of creativity. The teamwork gives to the students the 
opportunity to share their opinions, experiences, ideas, personal strategies, the information; the interrelations 
between the group members and the emulation increase the interest in a given topic or task, motivating students 
to learn. The interactive methods require certain conditions longer than those expository (e.g. more time for 
thought for pupils, for networking, for individual ideas and common exposure, for evaluation and so on), some 
students skills for working in collaboration, socialization desire, communication and networking skills and 
material resources. From teachers, the interactive teaching methods may require more than the expository 
methods, a design effort and careful matching of resources in accordance with techniques and organizational 
groups of the students to maintain a steady and longer interest for the activity. In the absence of the participating 
interest from students to collaborate and work together, the interactive methods do not meet the conditions 
desired for efficiency and effectiveness. 
4. Author's contribution on the topic 
To be a good teacher requires being a good actor in the classroom, to be able to convey to the students 
emotion and desire to learn more about certain content. It is important the way in which the teacher manages to 
stimulate the curiosity and maintain the students' interest in living the joy of personal discoveries. The teacher, as 
an actor on stage, must know very well his role and the content (matter) while being able to create 
moments/experiences adapted to new situations, unexpected, being able to make creative improvisations and to 
find alternative solutions. The goal is to keep the attention and interest of the public as much time is necessary to 
resolve any problems spontaneously. The effective learning is directly proportional to the increasing interest from 
the students. There are a number of factors that explain differences between students in terms of learning 
performance (such as: genetic potential, family opportunities, style of thinking/ understanding /expression/ 
learning etc.), to which the professor has weak influences. 
However, the teacher has in his hand a key element that can influence the student learning and its outcomes, 
namely: the enthusiastic teaching. Through his teaching style, the teacher can contribute significantly to increase 
or decrease the performances of a student. He can coordinate the student to discover new truths or he can bored 
him. The way he communicates with the student and using appropriate methods and techniques to stimulate 
creativity, the teacher may attract his interest, his curiosity and his desire for knowledge.  
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Fig. No. 1. Conceptual map: teacher enthusiasm 
 
The enthusiasm of the teacher arouses the student interest, maintains his attention and positive attitude. In this 
way, there is an increase in student motivation which influences the performance, good results obtained by the 
student in the learning process. The success creates the potential for a new mobilization, because when he is more 
confident in his achievements the student also has the courage to try new involvements in the activities proposed 
by the teacher. The activism of the student  leads, through a benefic circuit, to the increase of the teacher 
enthusiasm. Having students with good results and motivated, teacher is more than willing to make a new effort 
to support a new interactive learning activity. The interactivity leads to stimulating creative thinking, thorough 
knowledge, skills and abilities. (see the fig. no. 1) 
But what is an enthusiastic teacher? The enthusiasm requires energy and expressiveness in assuming roles for 
creating a suspenseful and a cognitive surprise for students. This is manifested by an animating voice and through 
the body movements transmitted according to the message. These can be seasoned with humoristic sequences 
able to revive and regain the attention of the audience . Important in teaching is also the creative way in which 
the teacher chooses to use existing space and materials to create an efficient environment/learning framework. 
Also, the teacher’s creativity determines how the activity begins as a premise for a good process designed to 
stimulate a new learning. Neither end of the lesson is neglected, which can maintain the energization in order to 
cause public interest for the next activity. 
Conclusions 
The teaching-learning lesson must become an adventure of knowledge in which the child is challenged to 
participate according to his own powers, meeting challenges and learning situations designed to make him to 
analyze and examine them, for finding plausible solutions. The teacher's role consists more in stimulating and 
guidance for students. The motivation arises from the teacher `s enthusiastic participation. The student is 
involved both in teaching, learning and assessment, and the discipline becomes self-discipline, ensured by the 
satisfaction of cooperation. "Learning should be fun" - said J. Olsen and Th. W. Nielsen, using an adapted, 
diverse and exciting methodology. "If learning is not fun - said these authors - we make huge efforts, both the 
students and the teachers." [21] 
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